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INTRODUCTION

As an organization that represents the educational community, the Alliance for Massage Therapy Education has great interest in the Massage Therapy Body of Knowledge (MTBOK).     A profession's body of knowledge provides a common foundation that can be used to establish consistent criteria for entry-level education, standards of practice and state regulation. Many of the shortcomings currently found in the massage therapy field stem from inconsistencies in these three critical areas.

The project to develop the initial phase of a Massage Therapy Body of Knowledge was organized and guided by a group of five organizations: American Massage Therapy Association, Associated Bodywork & Massage Professionals, Federation of State Massage Therapy Boards, Massage Therapy Foundation, and National Certification Board for Therapeutic Massage & Bodywork. This group became known as the "MTBOK Stewards". At the time it was formed in November 2008, the AMTA Council of Schools still existed and occupied a sixth seat. While that organization was dissolved in September 2009, representatives from that body continued on as part of the Stewards.

As the Alliance for Massage Therapy Education was launched around the same time that the MTBOK project was starting up, this emerging organization was not included as one of the Stewards. This timing issue was acknowledged in a meeting between representatives of the Stewards and the Alliance Board of Directors that took place in June 2010 at the Alliance's first Annual Conference in Park City, Utah. During this conversation, the representatives indicated: 1) the Alliance would be considered part of the Stewards group going forward, and 2) that there were no plans for revisions to the BOK document within the next 1-3 years, as it had just been published in May 2010. The Alliance Board members expressed concerns over certain aspects of the MTBOK, and the Stewards encouraged them to submit this feedback in writing. That is the purpose of this document.

Following this meeting with the Stewards, the Alliance Board created a workgroup of experienced educators within its Professional Standards Committee to conduct a thorough academic review of the MTBOK document. This was undertaken in light of the Board's primary concern: that a number of components within the final version produced by the MTBOK Task Force were over and above the actual level of knowledge, skills and abilities that are typically produced by entry-level massage therapy training programs. This outcome stood in contrast to the project's original definition, which clearly stated that the MTBOK was intended to describe the competencies needed for an entry-level massage therapist to be able to practice safely and effectively. 
While the overall work of developing the MTBOK was strong and well-founded, this discrepancy between the actual level of KSAs found among graduates of the majority of massage therapy programs – and the aspirational level of KSAs encoded in Version 1 of the MTBOK – created a serious flaw in the document. This has diminished its acceptance and use by many in the field. This represents a significant loss, as it also limits the application of the MTBOK (in its current form) to standard-setting projects that are needed to establish consistency in the massage therapy field.

The members of the Alliance's MTBOK Review Workgroup are:

· 
Pete Whitridge, LMT. Alliance President; faculty member and former Director of Education at the Florida School of Massage; former chairman and transcript evaluator for the Florida Board of Massage Therapy.
· 
Stan Dawson, DC, LMT. Member, Alliance Board of Directors; Board liaison to the Professional Standards Committee; owner and director of ASHA School of Massage, Atlanta, GA.
· 
Rebecca Blessing, DC, MS, CNMT. Chair, Alliance Professional Standards Committee; curriculum developer and faculty member at ASHA School of Massage; peer-reviewer for Lippincott Williams & Wilkins.

· 
Sandy Fritz, MA. Founder and director of the Health Enrichment Center, a massage school in Lapeer, MI; massage textbook author; curriculum developer for Mosby/Elsevier.
The Workgroup (hereafter referred to as "committee") conducted an exhaustive line-by-line review of the MTBOK, first evaluating it through the lens of its original purpose in establishing entry-level competencies. As will be described in more detail below, this step could be termed a "recalibration" of the KSAs. Next, the committee looked at the document in terms of its functionality, readability and ease of use. Finally, the committee went beyond the published MTBOK and mapped every competency according to where it fits within the domains of learning set forth in Bloom's Taxonomy. This direct connection to learning outcomes will provide valuable information that will facilitate use of the KSAs for curriculum development by massage schools and other educators.

The committee members pursued this process over a year-long period through ongoing conference calls. In addition, the Alliance Board of Directors and Executive Director contributed a level of review and comment at the latter stage of this process, which makes a total of 10 massage therapy educators who provided input on the project. It is the intention of the Alliance in offering this work to the MTBOK Stewards that this "living" document be taken back as soon as possible for a round of revisions and public comment that will lead to a Version 2. 

COMMENTS and RECOMMENDATIONS
After the MTBOK was presented to the field in May 2010, there was a series of conferences where the MTBOK was presented to and discussed by members of the massage education community. The comments and recommendations included below are based partly on feedback gathered from educators at these meetings, along with the analysis of the MTBOK by the committee and the Alliance Board of Directors. These are general comments on the project, which are separate from the line-by-line analysis of MTBOK Section 200, which is provided in a companion document:
· 
As noted above, a number of the competencies listed in Section 210 of the MTBOK are clearly above the entry level. In spite of the Task Force’s efforts to explain that the Scope of Practice statement contained in Section 120 of the MTBOK was meant to encompass the entire massage therapy/bodywork scope of practice – and not just an entry-level scope – there is confusion about this difference. 
· 
There is a compelling argument for not including a scope of practice definition in the MTBOK. This highly technical component falls within the aegis of the regulatory community, and must be crafted in accordance with the legislatively-mandated requirements of state agencies. As the Federation of State Massage Therapy Boards has begun the work to establish a Model Practice Act, the development of an appropriate scope of practice definition will be a central part of that process. Therefore, the committee recommends that Sections 120, 130 and 140 be removed from the MTBOK.
· 
There is a long-standing controversy over the definition of term "massage" as contrasted to the definition of "bodywork". This document seems to have taken one side of the argument without really addressing the fundamental problem.
· 
Bloom’s Taxonomy and other psychometric assessment tools define KSAs as knowledge, skills and attitudes. These sources typically include "abilities" in the skill category. Not including “attitudes” as one of the three parts of the competencies bypasses essential characteristics that contribute to a therapist being able to practice effectively. The recommendation here is to rename this third part of the KSAs, and to change the individual elements within Section 210 as needed.
· 
The scope of practice definitions found in most state statutes are broadly descriptive, and include areas of massage therapy practice that may exceed what can be taught in an entry-level curriculum of 500-600 clock hours. Nevertheless, most of these same laws contain educational requirements in the range of 500-600 hours, which has shaped the landscape for training programs over the past 20 years. Therefore, the starting point for the MTBOK must respect these existing standards.

· 
The committee agrees with the concept that the MTBOK should be a “leading” document and not a “following” document. However, it is essential to operate from the common ground of what is found in the curricula of most entry-level massage training programs as the "set point" for these standards. Future phases of the MTBOK are the appropriate place to define the KSAs for more advanced levels of practice.  
· 
Not everyone divides the massage field into "wellness/spa" and "clinical/medical" categories. Optimal health or “wellness” requires more than relaxation-style massage, even though stress management is crucial to wellness. Creating structural balance after a client is relaxed and free of symptoms like pain requires more advanced work and cannot be reduced to relaxation/spa type work. 
· 
The committee recommends that Section 300 – Terminology be split into two parts: one for the general terminology used by the massage profession and one for a glossary of terms found in the MTBOK document that are not typically used in the field.

· 
To fulfill the original charge of the Stewards, the committee recommends that the Standards and Values components be developed (including Education Standards and Workplace Standards contained in the project definition) once a revised MTBOK gains wide acceptance in the massage profession.
Recalibration and Mapping of the Competencies 
The attached document includes the complete (and unedited) set of competencies contained in the MTBOK, listed according to the Knowledge, Skills and Abilities for each of the eleven parts of Section 210. In the first phase of the analysis of the KSAs, the committee categorized each element according to where it fit within the following four levels of training:

Level 1: 
The element is currently taught in a typical entry-level massage therapy training program of 500-600 clock hours in length.
Level 2:
The element should be taught in typical entry-level program of 500-600 clock hours in length, but is not consistently being included across the spectrum of programs.

Level 3:
The element should or could be included in an expanded entry-level program of 600-1000+ clock hours, and is beyond the scope of a typical entry-level curriculum.

Level 4:
The element is generally taught within the scope of continuing education, whether through advanced training or specialty certification programs.

In completing this step, it became evident that this profession has at least two domains of training programs – entry-level and advanced (which would include longer programs). It was also noted that specialty certification courses can be taught after either entry-level or advanced programs.

The second phase of the committee's analysis utilized the two axes of Bloom's Taxonomy: the cognitive process dimension and the knowledge dimension. Each element in Section 210 was mapped according where it fit within this well-respected model. 

Bloom's uses a verb component to determine the learning objective for each of the six cognitive processes: remember, understand, apply, analyze, evaluate, and create. It utilizes a noun component to determine what is being learned: factual knowledge, conceptual knowledge, procedural knowledge and cognitive knowledge.
The combined assessment of each element with its corresponding training level and learning domains is presented as a series of numbers and letters – a short-hand code that is fully explained in the companion document.







